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[bookmark: _Toc364787696][bookmark: _Toc407297672]Abstract
The negative influence of stereotypes on various aspects of human life has been a perennial topic of social psychological inquiry since the term was coined nearly a century ago (Lippmann, 1922).  Various studies suggested that finding ways to alleviate stereotyping is a challenge that cannot be easily withstood, due to a number of processes that enable the maintenance of stereotypes (Todd, Galinsky, & Bodenhausen, 2012).  The current study is aimed to test Carl Rogers’s concept of listening with understanding (Rogers & Roethlisberger, 1952) as an indirect method to reduce stereotyping.  Listening with understanding, which is described as empathic and non-judgmental, facilitates feelings of safety and acceptance among both dyad members, thus enabling individuals to feel less threatened by being evaluated and more open to change (Rogers & Farson, 1987).  Based on Rogers’s theory, I predicted that by reducing anxiety and increasing perspective taking, listening with understanding can reduce stereotyping of outgroup members.  Results from a scenario experiment indicated that listening did not affect perspective taking significantly (N=136; d=-0.10).  However, listening decreased anxiety among both dyad members (N=136; d=-0.87) and alleviated stereotyping significantly among listeners (N=79; d=-0.46) but not among speakers (N=61; d=-0.05).  Moreover, the present analysis failed to indicate whether perspective taking or anxiety mediated the effect of listening on stereotyping.  In sum, I suggest that listening with understanding could potentially be used among listeners as an implicit and indirect method of reducing stereotyping of outgroup members.  Further research is needed to investigate the effect of listening on stereotypes in real-life interactions.       
[bookmark: OLE_LINK1][bookmark: OLE_LINK2]

[bookmark: _Toc407297673]Introduction
Stereotypes have pervasive and often unwanted influence on the way people think and behave towards outgroup members (Moskowitz, 2010).  The current study is aimed to examine Carl Rogers’s concept of listening with understanding (Rogers & Roethlisberger, 1952) as an indirect method to reduce stereotyping during intergroup interactions.  Specifically, it is suggested that listening influences both anxiety and perspective taking, which is described as actively contemplating others’ psychological experiences (Todd et al., 2012), thus enabling the reduction of stereotyping.
[bookmark: _Toc407297674]Stereotypes
[bookmark: OLE_LINK7][bookmark: OLE_LINK8]Stereotypes are cognitive structures that contain the perceiver’s knowledge, beliefs, and expectation about a human group (Hamilton & Trolier, 1986).  On the one hand, stereotypes serve as an important mechanism that frequently shapes our judgment and allows us to form an impression on others, even when relevant information is scarce (Macrae, Milne, & Bodenhausen, 1994).  On the other hand, people typically assimilate their judgment about a member of a stereotyped group to the content of the relevant stereotype and thus they may over-ascribe stereotypic characteristics to a group member.  Stereotyping an outgroup member may relegate that member to marginalized positions in society (Todd et al., 2012), and impair self-esteem, psychological well-being (Major & O’brien, 2005) and performance (Steele & Aronson, 1995).
[bookmark: OLE_LINK35][bookmark: OLE_LINK36]There are several explanations that might account for the perpetuation and maintenance of stereotypes.  First, despite potential personal disavowal of stereotypes, an individual’s behavior is often affected by automatically activated negative reaction to a stereotyped group (Devine, 1989).  Second, a number of processes enable the maintenance of stereotypes.  For example, people tend to better remember stereotype-consistent information than stereotype-inconsistent information.  Moreover, individuals tend to invoke dispositional factors to stereotype-consistent behavior, and they tend to invoke non-dispositional factors to explain stereotype-inconsistent behavior.  Additionally, people tend to solicit information that is consistent with stereotypic expectancies (Todd et al., 2012).  In sum, finding ways to alleviate stereotyping is a challenge that has practical importance.
[bookmark: _Toc407297675]Contact Hypothesis and Stereotypes
[bookmark: OLE_LINK17][bookmark: OLE_LINK18][bookmark: OLE_LINK15][bookmark: OLE_LINK16][bookmark: OLE_LINK5][bookmark: OLE_LINK6]The contact hypothesis generally suggests that intergroup contact could reduce prejudice, which is the affective aspect of stereotypes (Allport, 1954; Pettigrew, 1998).  Despite conflicting views about the effect of contact on prejudice reduction (e.g., Amir, 1969; McClendon, 1974), a meta-analytic test conducted by Pettigrew and Tropp (2006) supported the idea that intergroup contact could reduce prejudice.  In a later meta-analytic test, the researchers tested the most studied mediators, through which contact reduces prejudice.  They found that the main mediators are (a) anxiety and (b) perspective taking and empathy.  Specifically, intergroup contact was associated with higher levels of perspective taking and lower levels of anxiety, which were correlated with lower levels of prejudice.  Together, these mediators accounted for roughly half of the covariance between contact and prejudice (Pettigrew & Tropp, 2008).  In light of the findings described above, the present study will test whether perspective taking and anxiety mediate the effect of listening on stereotyping. Empathy, however, will not be tested separately.[footnoteRef:1] [1:  It is worth mentioning that previous work suggested that empathy and perspective-taking are closely related variables that cannot be detached (Pettigrew & Tropp, 2008). Additional studies proposed that empathy mediates the association between perspective-taking and prejudice (Vescio, Sechrist, & Paolucci, 2003; Baston et al., 1997).] 

[bookmark: _Toc407297676]Anxiety and Stereotypes
Previous studies examined the effect of anxiety on stereotyping.  Anxiety is described as a transitory emotional state or condition of human beings that is characterized by subjective, consciously perceived feelings of tension and apprehension, and heightened automatic nervous system activity (Spielberger, Gorsuch & Lushene, 1970).[footnoteRef:2]  Individuals often perceive intergroup interactions as a threat to their values and identity.  When individuals’ self is threatened, they may antagonize, avoid confrontation, or freeze;;confrontationה?tion and maintenance ofo indicate whether perspective taking or anxiety mediated the effect of listening on ster therefore the probability for attitude change decreases (Rogers & Roethlisberger, 1952; Trawalter, Richeson, & Shelton, 2009). [2:  The current study will focus on state anxiety as defined above, since this form of anxiety is relatively common in intergroup interactions (Spielberger et al., 1970).  ] 

Moreover, it is suggested that reducing the threat to the self could result in reduced stereotyping of outgroup members.  For example, when focusing on the needs of the other side in intergroup interaction (Jussim & Harber, 2005; Trawalter et al., 2009) or when inducing the goal of learning (Goff, Steele, & Davies, 2008), the threat to the self is reduced, and thus the possibility for a more positive interaction increases.  Furthermore, when talking about race-unrelated topics in interracial interactions, the situation is more likely to be perceived as less threatening and could result, for instance, in a more positive behavior towards outgroup members (Trawalter et al., 2009).  Generally speaking, decreasing the anxiety level in intergroup interaction could reduce the threat to the self and therefore lead to a more positive interaction and to the reduction of stereotyping (Pettigrew & Tropp, 2008). 

[bookmark: _Toc407297677]Perspective Taking and Stereotypes
Previous research has focused on perspective taking as a mechanism that affects various aspects of life.  Perspective taking is defined as the active contemplation of others’ psychological experience (Todd al., 2012).  The ability to take the perspective of the other is described as critical for facilitating social cooperation (Galinsky, Ku, & Wang, 2005) and conflict resolution (Galinsky, Maddux, Gilin, & White, 2008).  In addition, it is recognized as a critical ingredient in proper social functioning (Galinsky, Wang, & Ku, 2008).  
Perspective taking is linked to decreased activation of negative outgroup stereotypes (Galinsky & Moskovitz, 2000; Weyant, 2007).  Specifically, perspective taking is associated with more positive evaluation of individuals of a stereotyped group (Shih, Wang, Bucher, & Stotzer, 2009), and the group as a whole (Vescio et al., 2003).  The main explanation for the stereotyping reducing effect of perspective taking is the "self-other overlap", that is, ascribing self-descriptive traits to the target.  Galinsky and Moskowitz (2000) have demonstrated that the more perspective takers saw their own self in the other, the less they stereotyped that group.  
Furthermore, Todd et al. (2012) suggested that perspective taking is an effective strategy for undermining stereotype maintenance.  The researchers demonstrated that perspective takers better recalled stereotype-inconsistent behaviors, generated more dispositional explanations for these behaviors and solicited more stereotype-inconsistent information, than non-perspective takers.  Perspective taking also attenuated automatic expression of racial bias (Todd, Bodenhausen, Richeson, & Galinsky, 2011).
Nevertheless, recent studies have focused on potential limitations of perspective taking as a strategy to decrease stereotyping.  Several studies demonstrated potential unfavorable behavioral implications of perspective taking.[footnoteRef:3]  Other studies suggested that when the apparent stereotype of the target is clear, perspective takers are more likely to engage in stereotypes (Skorinko & Sinclair, 2013).  Additionally, perspective takers with high self-esteem tended to evaluate outgroup targets more positively than low self-esteem perspective takers (Galinsky & Ku, 2004).  However, some of these limitations are debatable (Vescio et al., 2003; Shih et al., 2009), and despite potential limitations, perspective taking is mostly considered a reliable method to decrease stereotyping (Pettigrew & Tropp, 2008).    [3:  In several experiments, perspective takers tended to adopt a target’s negative stereotypical behavior (Galinsky et al., 2008).  Moreover, low-prejudice perspective takers tended to treat outgroup members less positively, due to complacency (Vorauer, Mertens, & Sasaki, 2009).] 

[bookmark: _Toc407297678]Direct and Indirect Methods to Reduce Stereotypes
Numerous studies have demonstrated conditions that contributed to the alleviation of stereotyping.  One of these was the explicit and direct attempt to prevent stereotyped thoughts.  However, the explicit control of stereotyped thoughts consumes considerable cognitive resources, and may result in a rebound effect (Macrae, Bodenhausen, Milne, & Jetten, 1994).  
Additional studies have focused on indirect and implicit methods to reduce stereotyping, which were found more effective (Moskowitz, 2010).  A few reliable and successful examples of these methods include the activation of creativity mindsets (Sassenberg & Moskowitz, 2005), setting goals to be egalitarian (Moskowitz & Li, 2011), eliciting comparative thinking while focusing on differences (Corcoran, Hundhammer, & Mussweiler, 2009) and fostering the use of cognitive non-routine strategies (Posten & Mussweiler, 2013(.  Building on this work, the present research will test listening as an indirect method to alleviate stereotyping.    
[bookmark: _Toc407297679]Listening
The current research will examine Carl Rogers’s concept of listening with understanding (Rogers & Roethlisberger, 1952), and its implications on the reduction of stereotypes.  Listening with understanding is described as seeing an expressed idea from the other person’s point of view, sensing the other person’s feelings and achieving his or her frame of reference.  Importantly, in order to listen with understanding, the natural urge to judge and evaluate the speaker must be minimized, and hence the communication within and between people will be improved.  
Much of the research about listening has demonstrated its influence on various aspects of human development.  For example, listeners who have generated attentive responses to a reenactment of an event not only helped the narrator to share a more detailed and elaborative version of the recounted event, but have also helped the narrator raise more opinions and evaluations about her stories (Bavelas, Coates, & Johnson, 2000; Pasupathi, Stallworth, & Murdoch, 1998).  Additionally, attentive listening, which emphasizes the listeners’ personal connection to an event, facilitates long-term memory among narrators (Pasupathi et al, 1998) and it may help narrators to build a coherent life story, which is an important aspect of human identity (Pasupathi, 2001).  
Furthermore, listening has a fundamental effect on human personality and human well-being.  For example, when an individual shares an emotional experience, an empathic listener (i.e., listener who makes the other side feel accepted and understood) helps the narrator to enhance the social interaction, whereas a cognitive listener (i.e., listener who tries to lead the other side view the situation objectively) helps the speaker experience emotional recovery (Nils & Rime, 2012).  In addition, responsive listeners promote change in the speaker’s self-integration and self-view, when sharing a negative experience (Weeks & Pasupathi, 2011).  More generally, Pasupathi (2001) suggested that listening could affect the way people see themselves, enabling them to maintain stability of their identity by rehearsing existing self-conceptions, or to generate change by discarding old self-views and constructing novel ones.  
Most of the research regarding listening is focused on its effect on the speaker (Pasupathi, 2001; Pasupathi et al., 1998; Weeks & Pasupathi, 2011).  However, listening is a joint activity which solely belongs neither to the listener nor the speaker (Bavelas et al., 2000).  Accordingly, the current research will focus on the reciprocal effect of listening on both parties. 
[bookmark: _Toc407297680] Listening, Perspective Taking and Stereotypes
[bookmark: OLE_LINK11][bookmark: OLE_LINK12]According to Rogers and Farson (1987), listening with understanding could result in positive changes that take place within the listener.  An individual who listens with understanding will not only attain more information about the speaker than any other activity, but will most likely build a positive and deep relationship with him or her, while reducing the differences between them (Rogers & Farson, 1987; Rogers & Roethlisberger, 1952).  Importantly, Rogers argued that listening with understanding is not widely used, because it deems risky to the listener.  By achieving the speaker's point of view, the listener might see things in an unfamiliar light, altering his or her previous attitudes.  The association between perspective taking and reduced stereotyping, which is an aspect of attitude change, has been supported by numerous studies (e.g., Galinsky & Moskovitz, 2000; Pettigrew & Tropp, 2008; Todd et al., 2012).  
Furthermore, it is proposed that listening with understanding has beneficial effects on the speakers as well.  Individuals being listened to sensitively tend to listen to themselves with more care, resulting in a more eloquent expression of what they are feeling and thinking.  Therefore, they become less argumentative and more apt to incorporate other people’s points of view, which could lead to attitude change.  In sum, listening with understanding could potentially help both dyad members achieve the perspective of the other person, and thus reduce stereotyped thoughts (Rogers & Farson, 1987).  
[bookmark: _Toc407297681]Listening, Anxiety and Stereotypes
[bookmark: OLE_LINK13][bookmark: OLE_LINK14][bookmark: OLE_LINK19][bookmark: OLE_LINK20]According to Rogers and Farson (1987), listening with understanding could bring about change in listeners and individuals being listened to.  In order to improve communication between the listener and the speaker, the interactional environment must be one of equality, understanding, safety and acceptance, and neither evaluative nor critical.  Once a safe atmosphere is established, individuals being listened to will tend to feel less threatened by being evaluated, and as a result, will become less defensive, more emotionally mature, more open to new experiences and ready for attitude change.  Furthermore, it was argued that both dyad members would feel that intergroup differences were reduced, statements would grow less exaggerated, faulty generalizations would be decreased and attitudes towards the other group would become more positive (Rogers, 1951; Rogers & Roethlisberger, 1952).   
The effect of listening on anxiety reduction was empirically demonstrated in several experiments, which tested the association between these variables in varied interpersonal contexts (Itzchakov, 2014).  Additionally, reduced levels of anxiety in intergroup interaction are associated with lower prejudice and more positive behavior towards outgroup members (Pettigrew & Tropp, 2008; Trawalter et al., 2009).  Together, these findings support Rogers’s predictions about the influence of listening with understanding on anxiety reduction, leading to attitude change.  
To summarize, the present research will empirically examine the reciprocal effect of listening with understanding on both the listener and the speaker.  Specifically, this study will test whether listening with understanding affects perspective taking, and thus influences attitude change towards individuals of stereotyped groups.  Moreover, the research will test whether listening with understanding influences the anxiety level of both listeners and individuals being listened to, and therefore affect stereotyping of an outgroup member.  Accordingly, the formal hypotheses of the current research are as follows (see Figure 1): 
H1: Listening with understanding increases perspective taking of the other,  for both dyad members.
H2: Listening with understanding reduces anxiety of both dyad members.
H3: Listening with understanding reduces stereotypes.
H4: The effects of listening with understanding on reduced stereotyping are mediated by anxiety and perspective taking.  
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Figure 1. Model summary: describing the predicted effects of listening. 














[bookmark: _Toc407297682]Method
[bookmark: _Toc407297683]Participants
An online internet survey was filled by a total of one hundred and forty participants aged 23-69 (M=34.0, SD=12.2) using Qualtrics.  Among the participants, 58 percent were females, 89 percent have an academic background of at least a Bachelor’s degree, 87 percent indicated that Hebrew was their mother tongue,[footnoteRef:4] 52 percent were full-time employees, 26 percent were part time employees, and the rest were unemployed or independent contractors or pensioners.  Participation was voluntary and anonymity was promised.  The ethics committee of the university approved the study before the survey was distributed.     [4:  The only 2 participants that indicated that Arabic was their mother tongue were of Jewish descent.] 

[bookmark: _Toc407297684]Measures
All the scales in the present work were translated into Hebrew and back-translated into English.  Minor changes were made to fit the Israeli context.  In order to avoid gender-related complexities in Hebrew, it was noted at the beginning of the questionnaire that although the questionnaire was written in the masculine form, it was intended for men and women alike.  A Likert scale ranging from 0 to 10 was used for all scales due to its superior statistical properties.
Perspective Taking. I revised the perspective taking items from the Empathy Questionnaire (Davis, 1980) to fit the Likert scale, ranging from “strongly disagree” (0) to “strongly agree” (10).  For example, the original item “I believe that there are two sides to every question and try to look at both of them” was changed to “There are two sides to every coin, and it is important to look at both”.  Respondents were asked to rate the degree to which they agreed with each sentence.  Importantly, the original questionnaire is considered reliable and it is widely used (Galinsky, Maddux, Gilin, & White, 2008). For the full scales, see Appendix A.
Anxiety. I used the short-form of Speilberger et al.’s (1970) State-Trait Anxiety Scale (STAI) to measure anxiety.  The STAI, which originally consists of 20 items, is one of the most widely used subjective measures of anxiety (Tluczek, Henriques & Brown, 2009).  The short-form of the STAI (Marteau & Bekker, 1992) consists of six items and was found to have the highest internal consistency, reliability and validity when correlated with the original STAI, compared to other short forms of the STAI (Tluczek et al., 2009).  Respondents rated the extent to which the items described how they would have probably felt if they had been in the described situation, using an eleven-point scale ranging from "does not describe at all" (0) to "describes to a great extent" (10).  For the full scales, see Appendix B.
Stereotypes. Seven items from the Symbolic Racism 2000 Scale (Henry & Sears, 2002) were used to measure stereotypes.  This scale is an updated form of McConahay’s (1986) Modern Racism Scale (MRS), which is one of the most widely-used instruments to measure racial prejudice, having gained wide acceptance by social psychologists (Henry & Sears, 2002).  The Symbolic Racism 2000 Scale is a widely-used and validated scale that was designed to measure contemporary-racial attitudes (Legault, Gutsell, & Inzlicht, 2011; Inzlicht, Gutsell, & Legault, 2012).  Respondents were asked to rate the degree to which they agreed with each sentence using an eleven-point scale, ranging from "strongly disagree" (0) to "strongly agree” (10).  For the full scales see Appendix C.     
It should be noted that racial attitude and prejudice are the affective aspects of stereotypes.  The current research will focus only on this aspect of stereotypes; other aspects of stereotypes will have to be examined separately.  
[bookmark: _Toc407297685]Procedure
Participants were randomly assigned to read one of four scenarios, and were asked to imagine themselves in the situation described.  The four scenarios manipulated two factors: Condition: listening vs. non-listening; Role: listener vs. speaker.  Below is an example, in which respondents were asked to imagine themselves speaking to a partner who is a good listener (for the full scenario list, see Appendix D):
 Imagine a situation in which you have recently started working at a company. About a week into your new job, your department participated in a team building workshop, during which you were asked by an instructor to pair up and sit by someone you have not yet had a chance to get to know. Then you were asked to tell your partner about a person who was meaningful to you, and passed away. You were asked to describe that person, how he or she has influenced you, and any other detail that you would like to share about him or her. The person that sat beside you was Muhammad, about your age, of Arab-Muslim origin, whose position at the company is similar to yours. While telling about the person who had passed away, you felt that Muhammad was calm and attentive, and was trying to gain a full understanding of your point of view. The questions Muhammad asked indicated his attention for the small details of your story, and when his mobile phone rang, he did not answer it and remained attentive to you. He even stayed to listen to you during lunch, and did not interrupt you until you finished talking. You felt successful in describing your personal experience to Muhammad, to your content (Translated from Hebrew).
	Importantly, the scenario that was chosen for the current experiment describes an imaginary interracial interaction.  Pettigrew and Tropp (2006) found that the effect of intergroup contact on reduced prejudice is larger in interracial interactions, compared to interactions with the elderly, mentally ill, mentally disabled and members of other such groups.  Therefore, I chose to use a scenario that describes an interracial interaction, which is relevant and actual in the Israeli context (Bar-Tal & Labin, 2001; Bar-Tal & Rouhana, 1998).
After reading the scenarios, participants were asked to fill in the aforementioned questionnaires and note additional demographic details regarding themselves.  Each participant completed three questionnaires that measured perspective taking, anxiety and stereotypes.  Next, the results of the experiment will be discussed.   







[bookmark: _Toc407297686]Results
[bookmark: _Toc364787712]As can be seen in Table 1, the factor analyses of perspective taking and stereotypes items yielded two main factors each.  The structure matrices suggest that the first factors in each analysis reflect perspective taking and stereotypes respectively, while a few items were loaded on a second factor.  Therefore, I used the five items that showed the highest loading among the stereotypes items (α=.76) and the seven items that showed the highest loading among the perspective taking items (α=.89).  A factor analysis on the anxiety items yielded one factor (α=.87).  
Table 1
(a) 9 Perspective Taking Items (in Hebrew and English) and their Loadings 
	Items
	Factor 1
	Factor 2

	במצב של מחלוקת, חשוב לראות כיצד הצד השני רואה את הדברים לפני שמקבלים החלטות
It is important to look at the other side of a disagreement before making a decision
	.88
	-.18

	לפני ששופטים מישהו, חשוב לנסות לדמיין כיצד אני הייתי מרגיש אם הייתי במקומו
Before criticizing somebody, it is important to try to imagine how I would feel if I were in their place
	.87
	-.14

	כשכועסים על מישהו, בדרך כלל כדאי לנסות להיכנס לרגע לנעליים שלו
When upset at someone, one should usually try to put themselves in their shoes for a while
	.85
	-.24

	ניתן להבין את האחר טוב יותר כשמנסים לדמיין איך הדברים נראים מנקודת המבט שלו
You could understand others better by imagining how things look from their perspective
	.81
	-.14

	האמת לרוב איננה שחור או לבן- היא בדרך כלל איפשהו באמצע
The truth is usually not black or white—it is usually somewhere in between
	.72
	-14

	לפעמים קשה לראות דברים מנקודת המבט של האחר
It is difficult sometimes to see things from someone else’s point of view
	.68
	-.07

	יש שני צדדים לכל מטבע וחשוב לבחון את שניהם
There are two sides to every coin, and it is important to look at both of them
	.64
	-.21

	לפעמים זה מזיק לבזבז הרבה זמן ולהקשיב לנקודת המבט של כולם- חלק מההחלטות צריכות להתקבל מהר
Sometimes it is harmful to waste a lot of time listening to everyone’s point of view—some decisions should be made quickly
	-.02
	.86

	כשאתה בטוח שאתה צודק בנוגע למשהו, אין צורך לבזבז את הזמן ולהקשיב לטיעונים של אנשים אחרים
When you are sure you are right about something, there is no need to waste time listening to other people’s arguments
	-.39
	.67


Note. N=140

(b) 6 Anxiety Items (in Hebrew and English) and their Loadings 
	Items
	Factor 

	הייתי מרגיש רגוע
I am calm
	.89

	הייתי מרגיש נינוח
I am relaxed
	.86

	הייתי מרגיש מוטרד
I am worried
	.82

	הייתי מרגיש מתוח
I am tense
	.80

	הייתי מרגיש מרוצה
I am content
	.66

	הייתי מרגיש מודאג
I am upset
	.65


Note. N=140

(c) 7 Stereotypes Items (in Hebrew and English) and their Loadings 
	Items
	Factor 1
	Factor 2

	במהלך השנים האחרונות הערבים קיבלו מהמדינה פחות ממה שמגיע להם
Over the past few years, Arabs have received less from the government than they deserve
	.85
	.17

	שנים רבות של אפליה יצרו תנאים שמקשים על ערבים לצאת ממעמדם הנמוך
Years of discrimination have created conditions that make it difficult for Arabs to work their way out of the lower class
	.77
	.09

	במהלך השנים האחרונות, מועברים לערבים תקציבים גבוהים יותר ממה שמגיע להם
Over the past few years, Arabs have gotten higher budgets from the country than they deserve
	.72
	.28

	כיום לא קיימת בישראל אפליה כנגד ערבים, אשר מגבילה את האפשרות שלהם להתקדם
Today, there is no discrimination against Arabs in Israel, that limits their chances to get ahead
	.64
	.47

	הערבים אחראים לחלק ניכר מהמתיחות הלאומית הקיימת כיום בישראל
Arabs are responsible for creating most of the national-religious tension that exists in Israel
	.55
	.45

	אם ערבים יתאמצו יותר, הם יוכלו להצליח כמו יהודים
If Arabs tried harder, they could be just as well off as Jews
	.19
	.89

	מיעוטים ואוכלוסיות חלשות בישראל התגברו על דעות קדומות של החברה כלפיהם והשתלבו בה. ערבים צריכים לנהוג כמותם
Minorities and weaker inhabitants of Israel overcame prejudice of society toward them, and worked their way up to integration. Arabs should do the same
	.29
	.88


Note. N=140
[bookmark: _Toc407297687]Correlational Analysis
Table 2 presents the correlations, reliabilities, means, and standard deviations of the study variables.  As can be seen, the only significant correlation derived is between listening and anxiety, r = -.40, n = 136, p < .01.  Specifically, listening is insignificantly correlated with perspective taking, r = -.05, n = 140, p = .52, and stereotyping, r = -.13, n = 140, p =.12.
Table 2
Correlations, Reliabilities, Standard Deviations and Means of the Study Variables without Filtering.  
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	Variables
	M
	SD
	1
	2
	3
	4

	1. [bookmark: _Toc406348741][bookmark: _Toc407297561][bookmark: _Toc407297688]Listening (poor = 0; good=1)
	[bookmark: _Toc406348742][bookmark: _Toc407297562][bookmark: _Toc407297689]0.45
	[bookmark: _Toc406348743][bookmark: _Toc407297563][bookmark: _Toc407297690]0.49
	
	
	
	

	2. [bookmark: _Toc406348744][bookmark: _Toc407297564][bookmark: _Toc407297691]Perspective Taking
	[bookmark: _Toc406348745][bookmark: _Toc407297565][bookmark: _Toc407297692]8.23
	[bookmark: _Toc406348746][bookmark: _Toc407297566][bookmark: _Toc407297693]1.56
	[bookmark: _Toc406348747][bookmark: _Toc407297567][bookmark: _Toc407297694]-.05
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_________________________________________________________
Note. N=140. 
Correlations in bold are significant at the .05 level, one-tailed.  







[bookmark: _Toc364787713][bookmark: _Toc407297709]Experimental Analysis
H1 suggests that listening with understanding increases perspective taking.  A two-way ANOVA indicated that perspective taking was not affected by listening, F(1,136) = 0.42, p = .52, η2 = .003, role, F(1,136) = 0.52, p = .47, η2 = .004, or their interaction, F(1,136) = 0.08, p = .78, η2 = .001.  Note that η2 = .003 equals to d = -0.10, suggesting that perspective taking in the poor listening group was even better than in the good listening group.  Restricting the analysis to speakers only, the mean of the perspective taking level among participants who were in the good listening condition was 7.99 compared to a mean of 8.24 among participants who were in the poor listening condition.  The difference between these means is not significant, d = -0.16, p = .53.  Moreover, even when restricting the analysis to listeners only, the difference between these means is not significant, d = -0.06, p = .78.  In sum, H1 was not supported by the current analysis.
Consistent with H2, listening with understanding reduced anxiety of both dyad members.  A two-way ANOVA suggested that anxiety was affected by listening, F(1,132) = 27.89, p < .001, η2 = .174, but not by the role, F(1,132) = 1.48, p = .22, η2 = .011, or the interaction, F(1,132) = 2.22, p = .13, η2 = .017.
In addition, the mean of the anxiety level perceived by participants who were in the good listening condition was significantly lower, d = -0.87, p < 0.01, compared to participants who were in the poor listening condition.  As can be seen in Figure 2, both listeners d = -0.62, p < 0.01 and speakers d = -1.30, p < 0.01 felt significantly less anxious when they experienced good listening.   

Figure 2. Means of anxiety by type of listening (good vs. poor) and the role condition (listener vs. speaker).
The test of H3 indicated that although the hypothesis was not supported, the results were in the expected direction.  Specifically, a two-way ANOVA suggested that stereotyping was not significantly affected by listening, F(1,136) = 2.08, p = .15, η2 = .015, role, F(1,136) = .85, p = .37, η2 = .006, or their interaction, F(1,136) = 1.20, p = .27, η2 = .009.  However, as demonstrated in Figure 3, the mean stereotyping level was significantly lower, d = -0.46, p < .05, when the listeners experienced listening with understanding.  No significant difference in the mean level of stereotypes was found when the speakers experienced good listening (d = -0.05, p = .83).  In conclusion, only participants who were listeners in the current experiment demonstrated significantly lower levels of stereotypes when experienced good listening.
         

Figure 3. Means of stereotype level by type listening (good vs. poor) and the role condition (listener vs. speaker).
According to H4, the effect of listening with understanding on reduced stereotyping is mediated by anxiety and perspective taking.  First, I tested whether perspective taking could mediate the effect of listening on stereotypes.  As noted above, H1 was not supported by my analysis; that is, no significant association between listening and perspective taking was found (r = -.05, n = 140, p = .52).  Therefore, the analysis does not indicate that perspective taking mediates between listening and stereotypes, since listening and perspective taking were not correlated at conventional levels of significance.  
Second, I examined whether anxiety mediated the effect of listening on stereotypes.  According to the results presented above, anxiety could be a potential mediator between listening and stereotypes, when focusing on listeners.  Particularly, H2 was supported by my test, suggesting that there is a significant negative correlation between listening and anxiety.  Moreover, the current analysis of H3 indicated that the listeners in the sample demonstrated significantly reduced stereotyping when experienced good listening.  Combining the results of H2 and H3, I propose that the link between listening and stereotypes could be mediated by anxiety.  
[bookmark: OLE_LINK31][bookmark: OLE_LINK32]To test H4, I conducted a regression where the dependent variable was the stereotyping level and the independent variables were listening and anxiety.  In order to support the hypothesis that anxiety mediates between listening and stereotypes, we expected that anxiety would be a better predictor of stereotypes than listening.  Contrary to this expectation, the regression indicated that listening (β = -.13, p = .15) had a larger effect on stereotypes than anxiety (β = .00, p = .93).  Additionally, the correlation between listening and stereotypes (r = -.13, n = 140, p = .12) was larger than the correlation between anxiety and stereotypes (r = .06, n = 136, p = .47).  In sum, the analysis suggests that listening has a larger effect on stereotypes than anxiety.  Therefore, the tests that were presented above do not support the hypothesis that anxiety mediates the link between listening and stereotypes.  
It is interesting to note that the analysis on H3 suggests that listeners demonstrate reduced stereotyping when experiencing good listening.  Therefore, I hypothesized that anxiety could mediate between listening and stereotyping, when focusing on listeners.  To test this hypothesis, I conducted a similar regression to the one presented in the previous paragraph, while limiting the sample to listeners.  The results of the regression indicated that the effect of listening on stereotypes was larger and more significant (β = -.24, p < 0.05) than the effect of anxiety on stereotyping (β = -.06, p = .57).  Moreover, as can be seen in Table 3, the correlation between listening and stereotypes, r = -.22, n = 79, p < .05, was larger and more significant than the correlation between anxiety and stereotypes (r = .00, n = 76, p = .98).  In conclusion, even when limiting the sample to listeners, the current analysis indicates that the effect of listening on stereotypes is larger than the effect of anxiety on stereotypes.  Therefore, H4 is not supported by my analysis.   
Table 3
Correlations, Reliabilities, Standard Deviations and Means of the Study Variables when Limiting the Sample to Listeners.
	
	
	
	
	
	
	

	Variables
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	SD
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__________________________________________________________
Note. N=79. 
Correlations in bold are significant at the .05 level, one-tailed.
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[bookmark: _Toc407297731][bookmark: _Toc364787732]Discussion
[bookmark: OLE_LINK29][bookmark: OLE_LINK30]	This current research is aimed to explore whether listening with understanding influences perspective taking, anxiety and stereotypes.  An additional goal of this research was to investigate whether perspective taking and anxiety mediate the effect of listening on stereotyping.  Contrary to H1, listening did not significantly affect perspective taking, among both listeners and speakers.  A possible explanation for these results is that the results were influenced by a ceiling effect.  A Ceiling effect happens when most of the data is clustered towards the top of the scale, thus masking potential effects (Li, 1998).  In such cases, it is likely that the scale did not have a large enough range to accommodate the distribution of the data.  The mean of the perspective taking level among all the participants was 8.23 on a scale of 0 to 10 (SD = 1.56), without significant difference in the perspective-taking level between listeners and speakers, d = 0.12, p = .46, or between participants who experienced good vs. poor listening, d = 0.10, p = .52.  Yet, the range restriction of the scale does not appear to have caused the ceiling effect, since I used an 11-point scale, and the results had a large variance.
	An additional explanation for the ceiling effect is that the results were affected by social desirability (Holtgraves, 2004).  The idea of social tolerance, and particularly understanding the other, is often socially desired (Crowne & Marlowe, 1960).  In retrospect, I suppose that some of the perspective taking items could potentially have been subjected to social desirability.  That is, participants responded the high end of the perspective taking scale since they tended to agree with sentences that related to socially desired ideas, such as understanding the other.  The tendency of the participants to respond in such pattern could have possibly led to a ceiling effect.
Moreover, it is possible that the equal professional status of the outgroup member in the scenario experiment masked potential effects of perspective taking.  Previous research indicated that individuals who perceived that their situation was similar to the stereotyped group members’ tended to generate defensive responses that eliminated empathy (Baston et al., 1997).  Since perspective taking and empathy are closely related variables (Pettigrew & Tropp, 2008), it is possible that the same explanation is valid in the case of this particular study.  Specifically, participants were asked to imagine themselves in a situation that emphasizes equality, while interacting with an outgroup member whose professional status was similar to theirs.  In retrospect, perhaps participants felt threatened by the outgroup members whose professional status was similar, and thus failed to induce perspective taking.       
	Good listening was negatively associated with anxiety of both dyad members, thus supporting H2 in consistence with Rogers’ predictions about the effect of listening with understanding on anxiety (Rogers & Farson, 1987).  Rogers emphasized the importance of establishing a safe environment to achieve the desired positive outcomes of listening (Rogers & Roethlisberger, 1952).  Particularly, when a climate of safety is established, it is expected that both dyad members will feel less threatened by being evaluated.  As a result, they will become less defensive and less anxious (Rogers & Farson, 1987).  The findings of the current research support Rogers’s predictions. 
Furthermore, the current research replicates findings from a recent study regarding listening and anxiety.  Specifically, in another scenario experiment, listening reduced anxiety in varied interpersonal contexts (Itzchakov, 2014).  Moreover, Itzchakov replicated the results in actual-interpersonal encounters.  In sum, the results of the current study regarding the effect of listening on anxiety are in line with Itzchakov’s findings.  
Listening reduced stereotypes only among listeners, thus only partially supporting H3.  A possible explanation for the different effects between listeners and speakers is the amount of knowledge gained by each of the dyad members.  According to the contact hypothesis, gaining knowledge about the outgroup members is one of the major ways through which contact reduces prejudice.  That is, when new information about the outgroup member is gained, contact should reduce prejudice (Gardiner, 1972; Jeffries & Ransford, 1969; Pettigrew, 1998; Rothbart & John, 1985). Moreover, a meta-analytic test suggested that knowledge is among the strongest variables that are negatively correlated with stereotyping (Pettigrew & Tropp, 2006).  Perhaps listening, rather than speaking, increases the amount of knowledge gained about the other member of the conversation and therefore enables the reduction of stereotyping.
Although the test of H3 indicated that the results are in the expected direction, it was expected that the effect of listening on stereotypes would be larger for both dyad members.  The results can be explained in light of the characteristics of the Israeli-Arab conflict.  Decades of Israeli-Arab hostility and armed conflict led to the entrenchment of negative intergroup stereotyping (Bar-Tal & Labin, 2001; Bar-Tal & Rouhana, 1998).  I hypothesize that the effect of listening on stereotypes may be attenuated in situations of perpetuated and rooted hostility, such as the Israeli-Arab conflict.  Further to the above, the rooted negative intergroup stereotypes may also explain the insignificant correlation between anxiety and stereotypes, r = .06, n = 136, p = .47, which is inconsistent with various studies demonstrating strong relationship between these variables (Pettigrew, 1998; Pettigrew & Tropp, 2008; Trawalter et al., 2009).  Perhaps, larger effects could be demonstrated when testing the hypotheses among different groups.
Moreover, it is possible that the influence of listening on stereotypes is limited in imaginary interactions.  Particularly, participants in the current research were asked to imagine themselves in situations of good and poor listening.  However, listening with understanding is mostly described in the context of a real face-to-face interaction (Rogers & Farson, 1987; Rogers & Roethlisberger, 1952).  Perhaps, by merely imagining listening, the participants in the current experiment were not able to feel a meaningful experience of listening with understanding.  Thus, it is possible that in order to achieve the optimal beneficial outcomes of listening with understanding (e.g. significant reduction in stereotyping among both dyad members) listening should be generated in real interactions. 
The association between listening and stereotyping was mediated neither by perspective taking nor by anxiety, contrary to H4.  With regard to perspective taking, it is supposed that the test was affected by a ceiling effect, which created difficulties to examine the actual mediating effect of perspective taking.  It is possible that retesting H4 with alternative scales could result in different findings.
Moreover, it is possible that alternative variables mediate the effect of listening on stereotyping.  For example, Hurwitz (2013) showed that listening not only reduced the listener’s dominance, but also decreased the power differences within the dyad.  Moreover, by reducing intergroup differences and promoting equal status, listening could contribute to the reduction of stereotyping (Rogers, 1951; Rogers & Farson, 1987; Rogers & Roethlisberger, 1952).  In light of the relative different social status of the Jewish and the Arab population in Israel (Peres, 1971), it is possible that listening could reduce the dominance and the power differences between Jews and Arabs, which could potentially contribute to the alleviation of stereotyping.  In sum, it is suggested that dominance and power differences are a possible alternative mediator of the effect of listening on stereotyping.                       
[bookmark: _Toc407297732]General Discussion
The presented work was aimed to test the beneficial influence of listening with understanding, predicted by Rogers (Rogers & Roethlisberger, 1952).  The study demonstrated the contribution of listening to the reduction of anxiety in hypothetical intergroup interactions.  In addition, the research shed light on the association between listening and the alleviation of stereotypes among listeners.      
Importantly, the research contributes to a growing field of studies focused on the beneficial outcomes of listening (Hurwitz, 2013; Itzchakov, 2014; Nils & Rime, 2012; Weeks & Pasupathi, 2011).  In particular, this is the first study to my knowledge that investigated the effect of listening with understanding on perspective taking and stereotyping.  Moreover, the present work not only empirically demonstrated Rogers’s predictions about the effect of listening on anxiety reduction and attitude change (Rogers & Farson, 1987; Rogers & Roethlisberger, 1952), but also replicated findings about the effect of listening on anxiety (Itzchakov, 2014).  However, the present research did not give empirical evidence to the predicted effect of listening on perspective taking (Rogers & Farson, 1987; Rogers & Roethlisberger, 1952). 
The work presented here contributes to an extensive field of research focused on exploring implicit methods and mechanisms to alleviate stereotyping (Moskowitz, 2010; Posten & Mussweiler, 2013; Sassenberg & Moskowitz, 2010; Todd et al., 2012; Trawalter et al., 2009).  As noted previously, implicit methods to reduce stereotyping were found more effective than explicit methods (Macrae, Bodenhausen, Milne, & Jetten, 1994).  Although tested by a hypothetical scenario experiment, I believe that listening with understanding can indeed serve as an effective implicit method to reduce stereotyping, even in real-life interactions.  
[bookmark: _Toc407297733]Implications
	Implementing listening with understanding in organizations can potentially contribute to the establishment of a safe, positive and constructive environment (Hurwitz, 2013; Itzchakov, 2014; Rogers & Farson, 1987; Rogers & Roethlisberger, 1952).  The existence of stereotypes in organizations can impair the psychological well-being and the performance among both employees and managers (Major & O’brien, 2005; Steele & Aronson, 1995).  I propose that enhancing the use of listening with understanding in organizations could possibly reduce anxiety and stereotyping, and thus increase a sense of security, creativity, openness, cooperation and well-being.  Particularly, I recommend training managers to use listening with understanding in their daily routine and implement listening techniques among units in their organization.  By doing so, I expect that the organization would benefit from the favorable outcomes of listening.     
	 Furthermore, I believe that creating a listening atmosphere is especially important in the context of the Israeli-Arab conflict.  The findings of the current research indicated that in a hypothetical scenario, good listening was associated with lower levels of stereotyping towards Arabs, despite decades of armed conflict and rooted stereotypes.  It is proposed that listening is a relatively effective implicit method for reducing intergroup stereotyping, which can potentially lead to diminish hostility between these groups.  As mentioned above, the effect of listening on reduced stereotypes is expected to be larger in real intergroup interactions.    
[bookmark: _Toc407297734]Limitations	      
	The current research has several limitations.  First, a scenario experiment is usually limited, due to the lack of realism.  Ecological validity refers to the extent to which the settings and the conditions of the experiment approximate the real-world that is being tested (Brewer, 2000).  In the present research, participants were asked to imagine themselves behaving in a certain way when interacting with an outgroup member.  Possibly, the scenarios that were used in these simulations do not approximate or describe the actual range of behaviors during real intergroup interactions and thus the experiment lacks ecological validity.  I have tried to address this issue by choosing a scenario that could be attributed to a real-life situation as accurately as possible, while taking into account the characteristics of the potential participants.  However, the vast range of possible reactions to these situations results in surveys that are not fully ecologically valid.  
	Second, although the current research demonstrated the reducing effect of listening on stereotypes, the long-term and the behavioral influences remain unclear.  Previous research indicated that a number of unconscious processes enable the perpetuation of stereotypes, thus limiting the possibility to reduce stereotypes in the long-run (Todd et al., 2012).  Additional studies demonstrated that individuals’ underlying and automatic stereotypes towards outgroup members tend to “leak out” behaviorally (Dovidio, Kawakami, & Gaertner, 2002).  Moreover, despite of a personal explicit disavowal of stereotypes, individuals often tend to behave negatively towards stereotyped groups (Todd et al., 2011).  That is, although the current study demonstrated the alleviating effect of listening on stereotypes, the long-term and the behavioral influences need further examination.
	Third, the present work did not test the intermediate condition of “normal” listening.  I found it hard to design a manipulation and a scenario that reflected “normal” listening, hence my decision to leave it out the scope of this study.  Therefore, the scenario experiment included only two extreme conditions, i.e., good and poor listening.  Defining and then testing the intermediate listening condition could contribute to expand our understanding about listening.
	Forth, it is supposed that the engagement and the motivation of the participants in the experiment were not optimal.  The survey was distributed through the internet and participants did not fill it out in laboratory conditions.  Therefore, it is possible that interruptions and distractions occurred while participants were filling out the survey, making the results more prone to “noise”.  Moreover, participants were not compensated for taking part in the experiment.  Thus, it is likely that they were more concerned about completing the survey as fast as possible.  I believe that higher engagement of the participants could affect the results of the study in accordance with the study’s hypotheses.         
[bookmark: _Toc407297735]Future Research
Further research could investigate the influence of listening on stereotype maintenance processes.  According to Todd et al. (2012), a number of processes enable the perpetuation of stereotypes.  For instance, individuals tend to better remember stereotype-consistent information than stereotype-inconsistent information.  Moreover, people tend to invoke dispositional factors to stereotype-consistent behavior, and they tend to invoke non-dispositional factors to explain stereotype-inconsistent behavior.  In addition, individuals tend to attribute information that is consistent with stereotypic expectancies.  I suggest that listening could potentially undermine stereotype maintenance processes.  Notably, Rogers and Farson (1987) argued that individuals who listen with understanding tend to see things in an unfamiliar light, thus altering previous attitudes, decreasing faulty generalizations and becoming more open to new experiences.  Individuals who listen with understanding might activate more elaborative and complex forms of thoughts (Itzchakov, 2014), which are incompatible with simplistic stereotypic analysis (Corcoran et al., 2009; Moskowitz, 2010; Posten & Mussweiler, 2013; Sassenberg & Moskowitz, 2005; Todd et al., 2012).  Accordingly, a future study could investigate whether listening with understanding influences the processing of stereotype inconsistent information.  Specifically, I suggest designing a laboratory experiment that will test whether trained listeners, compared to untrained listeners, tend to remember, explain and gather information about outgroup members in a way that is inconsistent with stereotypes, thus undermining stereotype maintenance processes.
Another exciting avenue to explore would be the relationship between listening and contact.  The contact hypothesis suggests that intergroup contact is one of the most effective ways to reduce prejudice (Pettigrew, 1998).  According to Allport (1954), in order to reduce prejudice, contact must include conditions such as equal group status within the situation, common goals and intergroup cooperation.  In light of Allports’s conditions, I propose that listening enables the establishment of positive and meaningful contact, which thus results in reduced stereotypes.  Particularly, based on Rogers’s theory (Rogers & Farson, 1987; Rogers & Roethlisberger, 1952) listening with understanding contributes to the establishment of equal status, common goals and cooperation, which are necessary conditions for promoting positive contact (Allport, 1954).  The creation of positive contact is expected to result in reduced stereotypes (Pettigrew, 1998).  In order to test my hypothesis, I suggest creating an effective listening manipulation that will enable us to test the contribution of listening with understanding on the establishment of a positive intergroup contact. I then propose testing whether stereotypes are reduced, and which variable (i.e. listening or contact) better explains the effect.
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[bookmark: _Toc407297737][bookmark: OLE_LINK21][bookmark: OLE_LINK22][bookmark: OLE_LINK25][bookmark: OLE_LINK26]Appendix A – Perspective Taking Scale
Perspective-Taking Scale (Davis, 1980)
	[bookmark: OLE_LINK23][bookmark: OLE_LINK24][bookmark: OLE_LINK41]Original Scale (0-4 Likert Scale) 

	
	How well the following items describe you? (0, does not describe me; 4, describe me very well)

	
	
	


I believe that there are two sides to every question and try to look at both of them.
When I’m upset at someone, I usually try to “put myself in his shoes” for a while.
I try to look at everybody’s side of a disagreement before I make a decision. 
It’s rare that some issue is ever black and white – usually the truth is somewhere in between.
I sometimes find it hard to see things from the “other guy’s” point of view.
Before criticizing somebody, I try to imagine how I would feel if I were in their place.
If I’m sure I’m right about something, I don’t waste much time listening to other people’s arguments.
It’s often harmful to spend lots of time trying to get everyone’s point of view – some decisions have to be made quickly.
I sometime try to understand my friends better by imagining how things look from their perspective.

	Perspective Taking Scale (0-10 Likert Scale) Hebrew Translation – Revised scale to fit scenarios

	
	לגבי כל אחד מהמשפטים הבאים ציינו בבקשה עד כמה אתם מסכימים לנאמר בו. (0, בהחלט לא מסכים; 5, מסכים ולא מסכים באותה מידה; 10, מסכים בהחלט)

	
	
	

	
	
	


יש שני צדדים לכל מטבע וחשוב לבחון את שניהם.
כשכועסים על מישהו, בדרך כלל כדאי לנסות להיכנס לרגע לנעליים שלו.
במצב של מחלוקת, חשוב לראות כיצד הצד השני רואה את הדברים לפני שמקבלים החלטות.
האמת לרוב איננה שחור או לבן- היא בדרך כלל איפשהו באמצע.
לפעמים קשה לראות דברים מנקודת המבט של האחר.
לפני ששופטים מישהו, חשוב לנסות לדמיין כיצד אני הייתי מרגיש אם הייתי במקומו.
כשאתה בטוח שאתה צודק בנוגע למשהו, אין צורך לבזבז את הזמן ולהקשיב לטיעונים של אנשים אחרים.
לפעמים זה מזיק לבזבז הרבה זמן ולהקשיב לנקודת המבט של כולם- חלק מההחלטות צריכות להתקבל מהר.
ניתן להבין את האחר טוב יותר כשמנסים לדמיין איך הדברים נראים מנקודת המבט שלו.


























[bookmark: _Toc407297738]Appendix B - Anxiety Scale
Self-Evaluation Questionnaire (Marteau & Bekker, 1992)
	Original Scale (1-4 Likert Scale)
A number of statements which people have used to describe themselves are given below. Read each statement and then circle the most appropriate number to the right of the statement to indicate how you feel right now, at this moment. (1, not at all; 2, somewhat; 3, moderately; 4, very much) 



I feel calm
I am tense
I feel upset
I am relaxed
I feel content 
I am worried


	Anxiety Scale (0-10 Likert Scale) Hebrew Translation

	
	לגבי כל אחד מהמשפטים הבאים ציין בבקשה עד כמה הוא מתאר כיצד היית מרגיש אילו נכחת בסיטואציה שתוארה בתחילת השאלון (0, כלל לא מתאר; 5, מתאר במידה בינונית; 10, מתאר במידה רבה)



הייתי מרגיש רגוע 
הייתי מרגיש מתוח 
הייתי מרגיש מודאג
הייתי מרגיש נינוח
הייתי מרגיש מרוצה
הייתי מרגיש מוטרד
[bookmark: _Toc407297739]



Appendix C - Stereotyping Scale
The Symbolic Racism 2000 Scale (Henry & Sears, 2002)
	[bookmark: _Hlk400810804]Original Scale 
Please fill in the following questionnaire 

	
	
	


[bookmark: OLE_LINK28][bookmark: OLE_LINK27]It’s really a matter of some people not trying hard enough; if blacks would only try harder they could be just as well off as whites. (1, strongly agree; 2, somewhat agree; 3, somewhat disagree; 4, strongly disagree)
Irish, Italian, Jewish and many other minorities overcame prejudice and worked their way up. Blacks should do the same. (1, strongly agree; 2, somewhat agree; 3, somewhat disagree; 4, strongly disagree)
Some say that black leaders have been trying to push too fast. Others feel that they haven’t pushed fast enough. What do you think? (1, trying to push too fast; 2, going too slowly; 3, moving at about the right speed)[footnoteRef:5] [5:  Item not included in the experiment’s scale ] 

How much of the racial tension that exists in the United States today do you think blacks are responsible for creating? (1, all of it; 2, most; 3, some; 4, not much at all)
How much discrimination against blacks do you feel there is in the United States today, limiting their chances to get ahead? (1, a lot; 2, some; 3, just a little; 4, none at all)
Generations of slavery and discrimination have created conditions that make it difficult for blacks to work their way out of the lower class. (1, strongly agree; 2, somewhat agree; 3, somewhat disagree; 4, strongly disagree)
Over the past few years, blacks have gotten less than they deserve. (1, strongly agree; 2, somewhat agree; 3, somewhat disagree; 4, strongly disagree)
Over the past few years, black have gotten more economically than they deserve. (1, strongly agree; 2, somewhat agree; 3, somewhat disagree; 4, strongly disagree)







	Stereotyping Scale (0-10 Likert Scale) Hebrew Translation – Revised scale to fit scenarios

	
	לגבי כל אחד מהמשפטים הבאים ציינו בבקשה עד כמה אתם מסכימים לנאמר בו. (0, בהחלט לא מסכים; 5, מסכים ולא מסכים באותה מידה; 10, מסכים בהחלט)



אם ערבים יתאמצו יותר, הם יוכלו להצליח כמו יהודים.
מיעוטים ואוכלוסיות חלשות בישראל התגברו על דעות קדומות של החברה כלפיהם והשתלבו בה. ערבים צריכים לנהוג כמותם.
הערבים אחראים לחלק ניכר מהמתיחות הלאומית הקיימת כיום בישראל.
כיום לא קיימת בישראל אפליה כנגד ערבים, אשר מגבילה את האפשרות שלהם להתקדם.
שנים רבות של אפליה יצרו תנאים שמקשים על ערבים לצאת ממעמדם הנמוך.
במהלך השנים האחרונות ערבים קיבלו מהמדינה פחות ממה שמגיע להם.
במהלך השנים האחרונות, מועברים לערבים תקציבים גבוהים יותר ממה שמגיע להם.
















[bookmark: _Toc364787736][bookmark: _Toc407297740]Appendix D - Full Scenario List
 Original Full Scenario List – Hebrew 
תרחיש 1 (דובר, עמית לעבודה, הקשבה)
דמיין סיטואציה בה התחלת לאחרונה לעבוד בחברה. כשבוע לאחר שהתחלת לעבוד התקיימה סדנת גיבוש לעובדי המחלקה, במהלכה המנחה ביקש להתחלק לזוגות ולהתיישב ליד מישהו שטרם יצא לך להכיר. בהמשך, המנחה ביקש ממך לספר אודות אדם שהיה משמעותי עבורך ונפטר. נתבקשת לתאר את האדם שנפטר, כיצד השפיע עליך וכל פרט נוסף שברצונך לשתף אודותיו. בן הזוג שהתיישב לידך הוא מוחמד, בן גילך ממוצא ערבי-מוסלמי, אשר עובד בתפקיד מקביל לשלך.

כאשר סיפרת על האדם שנפטר, הרגשת כי מוחמד היה נינוח וקשוב וניסה להבין את דבריך לעומק מנקודת המבט שלך. השאלות שמוחמד שאל העידו כי שם לב לפרטים הקטנים בדבריך וכאשר צלצל הטלפון הנייד שלו הוא לא ענה ונשאר קשוב. גם כשהתחילה הפסקת הצהריים, הוא נשאר להקשיב לדבריך ולא קטע אותך עד שסיימת לדבר. הרגשת שהצלחת לתאר למוחמד את החוויה האישית שלך בדיוק כפי שרצית.
תרחיש 2 (דובר, עמית לעבודה, אי הקשבה)
דמיין סיטואציה בה התחלת לאחרונה לעבוד בחברה. כשבוע לאחר שהתחלת לעבוד התקיימה סדנת גיבוש לעובדי המחלקה, במהלכה המנחה ביקש להתחלק לזוגות ולהתיישב ליד מישהו שטרם יצא לך להכיר. בהמשך, המנחה ביקש ממך לספר אודות אדם שהיה משמעותי עבורך ונפטר. נתבקשת לתאר את האדם, כיצד השפיע עליך וכל פרט נוסף שברצונך לשתף אודותיו. בן הזוג שהתיישב לידך הוא מוחמד, בן גילך ממוצא ערבי-מוסלמי, אשר עובד בתפקיד מקביל לשלך.
כאשר סיפרת על האדם שנפטר, הרגשת כי מוחמד לא היה נינוח וקשוב ולא ניסה להבין את דבריך לעומק מנקודת המבט שלך. השאלות שמוחמד שאל העידו כי לא שם לב לפרטים הקטנים בדבריך וכאשר צלצל הטלפון הנייד שלו הוא ענה ולא היה קשוב אליך. כשהתחילה הפסקת הצהריים, הוא לא נשאר להקשיב לך וקטע את דבריך לפני שסיימת לדבר. הרגשת שלא שהצלחת לתאר למוחמד את החוויה האישית שלך כפי שרצית.
 
תרחיש 3 (מקשיב, עמית לעבודה, הקשבה)
דמיין סיטואציה בה התחלת לאחרונה לעבוד בחברה. כשבוע לאחר שהתחלת לעבוד התקיימה סדנת גיבוש לעובדי המחלקה, במהלכה המנחה ביקש להתחלק לזוגות ולהתיישב ליד מישהו שטרם יצא לך להכיר. בהמשך, המנחה ביקש מבן הזוג לספר אודות אדם שהיה משמעותי בעבורו ונפטר. הוא נתבקש לתאר את האדם, כיצד השפיע עליו וכל פרט נוסף שברצונו לשתף אודותיו. בן הזוג שהתיישב לידך הוא מוחמד, בן גילך ממוצא ערבי-מוסלמי, אשר עובד בתפקיד מקביל לשלך.

כאשר מוחמד סיפר על האדם שנפטר, היית נינוח וקשוב וניסית להבין את דבריו לעומק מנקודת המבט שלו. השאלות ששאלת את מוחמד העידו כי שמת לב לפרטים הקטנים בדבריו וכאשר צלצל הטלפון הנייד שלך לא ענית ונשארת קשוב. גם כשהתחילה הפסקת הצהריים, נשארת להקשיב לו ולא קטעת את דבריו לפני שסיים לדבר. נראה שמוחמד הצליח לתאר את החוויה האישית שלו בדיוק כפי שרצה.

תרחיש 4 (מקשיב, עמית לעבודה, אי הקשבה)
דמיין סיטואציה בה התחלת לאחרונה לעבוד בחברה. כשבוע לאחר שהתחלת לעבוד התקיימה סדנת גיבוש לעובדי המחלקה, במהלכה המנחה ביקש להתחלק לזוגות ולהתיישב ליד מישהו שטרם יצא לך להכיר. בהמשך, המנחה ביקש מבן הזוג לספר אודות אדם שהיה משמעותי בעבורו ונפטר. הוא נתבקש לתאר את האדם שנפטר, כיצד השפיע עליו וכל פרט נוסף שברצונו לשתף אודותיו. בן הזוג שהתיישב לידך הוא מוחמד, בן גילך ממוצא ערבי-מוסלמי, אשר עובד בתפקיד מקביל לשלך.
כאשר מוחמד סיפר על האדם שנפטר, לא היית נינוח וקשוב ולא ניסית להבין את דבריו לעומק מנקודת המבט שלו. השאלות ששאלת את מוחמד העידו כי לא שמת לב לפרטים הקטנים בדבריו, וכאשר צלצל הטלפון הנייד שלך ענית ולא היית קשוב אליו. כשהתחילה הפסקת הצהריים, לא נשארת להקשיב לו וקטעת את דבריו לפני שסיים לדבר. נראה שמוחמד לא הצליח לתאר את החוויה האישית שלו כפי שרצה.


Full Scenario List – English Translation 
Scenario 1 (Speaker, Colleague, Listening)
Imagine a situation in which you have recently started working at a company. About a week into your new job, your department participated in a team building workshop, during which you were asked by an instructor to pair up and sit by someone you have not yet had a chance to get to know. Then you were asked to tell your partner about a person who was meaningful to you, and passed away. You were asked to describe that person, how he or she has influenced you, and any other detail that you would like to share about him or her. The person that sat beside you was Muhammad, about your age, of Arab-Muslim origin, whose position at the company is similar to yours.
While telling about the person who had passed away, you felt that Muhammad was calm and attentive, and was trying to gain a full understanding of your point of view. The questions Muhammad asked indicated his attention for the small details of your story, and when his mobile phone rang, he did not answer it and remained attentive to you. He even stayed to listen to you during lunch, and did not interrupt you until you finished talking. You felt successful in describing your personal experience to Muhammad, to your content.

Scenario 2 (Speaker, Colleague, Non Listening)
Imagine a situation in which you have recently started working at a company. About a week into your new job, your department participated in a team building workshop, during which you were asked by an instructor to pair up and sit by someone you have not yet had a chance to get to know. Then you were asked to tell your partner about a person who was meaningful to you, and passed away. You were asked to describe that person, how he or she has influenced you, and any other detail that you would like to share about him or her. The person that sat beside you was Muhammad, about your age, of Arab-Muslim origin, whose position at the company is similar to yours.
While telling about the person who had passed away, you felt that Muhammad was uneasy and inattentive, and was not trying to gain a full understanding of your point of view. The questions Muhammad asked indicated his disattention for the small details of your story, and when his mobile phone rang, he answered it and did not remain attentive to you. He did not stay to listen to you during lunch, and interrupted you before you finished talking. You felt unsuccessful in describing your personal experience to Muhammad to your content.

Scenario 3 (Listener, Colleague, Listening)
Imagine a situation in which you have recently started working at a company. About a week into your new job, your department participated in a team building workshop, during which you were asked by an instructor to pair up and sit by someone you have not yet had a chance to get to know. Then your partner was asked to tell you about a person who was meaningful to him, and passed away. He was asked to describe that person, how he or she has influenced him, and any other detail that he would like to share about him or her. The person that sat beside you was Muhammad, about your age, of Arab-Muslim origin, whose position at the company is similar to yours.
While Muhammad was telling about the person who had passed away, you were calm and attentive, and were trying to gain a full understanding of his point of view. The questions you asked indicated your attention for the small details of his story, and when your mobile phone rang, you did not answer it and remained attentive to him. You even stayed to listen to him during lunch, and did not interrupt him until he finished talking. It seemed as though Muhammad felt successful in describing his personal experience to you, to his content.

Scenario 4 (Listener, Colleague, Non Listening)
Imagine a situation in which you have recently started working at a company. About a week into your new job, your department participated in a team building workshop, during which you were asked by an instructor to pair up and sit by someone you have not yet had a chance to get to know. Then your partner was asked to tell you about a person who was meaningful to him, and passed away. He was asked to describe that person, how he or she has influenced him, and any other detail that he would like to share about him or her. The person that sat beside you was Muhammad, about your age, of Arab-Muslim origin, whose position at the company is similar to yours.
While Muhammad was telling about the person who had passed away, you felt uneasy and inattentive, and you were not trying to gain a full understanding of his point of view. The questions you asked indicated your disattention for the small details of his story, and when your mobile phone rang, you answered it and did not remain attentive to him. You did not stay to listen to him during lunch, and interrupted him before he finished talking. It seemed as though Muhammad felt unsuccessful in describing his personal experience to you to his content.

Poor listening	Listener	Speaker	4.7750000000000004	5.8279999999999745	Good listening	Listener	Speaker	3.3029999999999977	3.1959999999999997	


Poor listening	Listener	Speaker	4.4050000000000002	4.3439999999999985	Good listening	Listener	Speaker	3.5059999999999998	4.2210000000000001	
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